Current interest in ESL teaching is shifting to communicative methodology. As well, t~achers are recognizing the necessity to equip students with strategies to deal with the real world, a world in which they will not understand everything they hear nor everything they read. Rather, they will have to negotiate for meaning and use interaction skills to extract important information from the environment. Developing these skills, furthermore, will encourage the student to take advantage of other language learning situations (Krashen, 1982) .
Within this context we would like to share with you an activity focussing on strategies, negotiation and interaction developed by teachers at the Continuing Education Language Institute of Concordia University. This interaction activity fits into any curriculum and can be structured from readily available materials. The activity, which we call a "re-tell," integrates the four skills of reading, listening, speaking and writing in a challenging format which can be manipulated to suit classes at different levels, or indeed students of different abilities within the same class.
Basic to the activity is the premise that for interaction to be sustained in the classroom, students must have something to speak about beyond "What I did last weekend." For this reason, the re-tell activity always includes at its core, interesting material with a challenging level of difficulty. This core material can take the form of readings or taped listening passages as input to provide a pool of information, vocabulary and syntax which in tum stimulates interaction. It is felt that language development is most effectively fostered in a classroom context which can provide a rich and abundant exposure to language and where maximum occasions are , RE-TELL ACTIVITY provided for interaction among learners. Long (1983) , concerned that "impoverished input" in the classroom may actually hinder the acquisition process, recommends both qualitative and quantitative improvements in the input made available to students. Schachter (1983) writes ofa "critical minimum amount of input needed during a specified time period" for learning to take place at all.
NEGOTIATING FOR MEANING
The input, of course, needs to be made comprehensible to the students. Traditionally, textbook writers have taken this to mean that input should be severely limited as to lexis, syntax and even ideas. However, research into natural interaction now shows that L2 learners do not need such simplification. Rather, the second language learner makes the input comprehensible to himself by negotiating for meaning (Long, 1983 ; Varonis & Gass, Note 1). This may involve asking for repetition and clarification, paraphrasing information and expanding the context (Schachter, 1983) .
Our re-tell materials are drawn from a thematic unit. As students become familiar with the issues and build an information base, they are unconsciously acquiring the lexical field and syntax necessary to discuss those issues. Each additional piece of material encountered is a blend of known and unknown vocabulary and content. As well, students are encouraged students to develop strategies of guessing from context, pre: -dicting, and testing hypotheses about language. Vocabulary lists and "teacher-dependent" input are thus not necessary.
To increase comprehensibility, immediately before the re-tell, a preactivity is structured; students are encouraged to share their experiences and knowledge on the subject either with the class or, more typically, in small groups to encourage greater participation. Pre-activities might include a prepared worksheet based on the text itself or on the topic (see Figure 1 ). They might equally include predicting what information is likely to be found in a text by having students develop their own questions which they hope will be answered by the text. Interaction is thus built into the warm-up. Occasionally students could be assigned a focussed free writing task on "what you know about X." Participating in pre-activities which awaken prior knowledge and encourage sharing stimulates interest and curiosity, while exposing the students unobtrusively to relevant language. We have found that, when placed in the context of a thematic unit and pre-activity, the challenging reading or listening input of the re-tell is more readily understood. 
RE-TELL ACTIVITY
For an example of a re-tell activity, four short texts (A) "Food," (B) "Work," (C) "Recreation" and (D) "Privileges" (see Appendix A), taken from a newspaper article on Archambault Prison, are given to students. Students in each group are then instructed to read their passage and complete a variety of tasks. These culminate in the sharing of the information with a student who does not have that information but needs it to finish the activity. A requirement that re-tell passages be informationbearing is thus critical to the success of the activity.
METHODOLOGY
The basic reading re-tell activity is simple. For the first stage, the class is divided into two or three groups, each group having one of the related texts. After reading their text, either quickly in class or for more complex texts outside class, students work in pairs or groups of three to complete one of several comprehension tasks set according to the level of the students and/or the difficulty of the text. Because different groups work with different texts, length and difficulty can be varied as a function of reading proficiency. Variations in the accompanying tasks are another important way of modifying the level of difficulty of a text. For example, in an elementary level class or for the weaker students in a class, questions could be set by the teacher to focus on important information in the text. The questions should be of sufficient difficulty that students are required to pool the information they get from the reading and discuss possible answers with other members of their group. The following is an example of a worksheet prepared by the teacher to help students focus on important information in the text on Work at Archambault:
WORK AT ARCHAMBAULT 1. List the 3 industries at Archambault. 
Details
As students become more practiced at working within this framework, they can be asked to take their own notes. Examples from two students with the same text show the range of proficiency in note-taking that may exist in one group (see Figure 2 ). Despite different levels of notes, however, each set will contain information which can serve as the basis for sharing information and building up a better understanding of the text. Tasks such as these can help the student "build the repertoire of skills and strategies needed to manage challenging input and to meet the real world criteria of authentic communication" (Vogel et aI., 1983) .
A similar progression of tasks can be used to aid comprehension of listening passages. For the listening re-tell activity, two or three passages are recorded on separate cassettes and given to groups of students in separate parts of the room or other rooms, physical factors permitting. Because each group has a different listening passage, the recordings, like the readings, can be varied in length and complexity.
What is important in listening is that each group be told to listen to the passage all the way through in order to discover its central or controlling idea. Students should be discouraged from following their natural inclination to stop the tape at every sentence in order to understand everything. After listening once, the group, through discussion, tries to reach a consensus on the central idea of the passage (Hatch, 1978) .
For the second step in the listening re-tell, students are instructed to replay the tape all the way through, this time listening for and noting down main ideas and supporting details. Even isolated words noted down will help in reconstructing the information. It is crucial that students be encouraged to focus on what they do understand and not on what they don't understand (Vogel, Note 2) .
Again, the original passage should be of sufficient challenge that no one student will comprehend all of it. Consequently, the group, through the medium of comprehension tasks, will have to pool their information and negotiate for meaning.
Most classroom activities developed around core input are completed at the point of comprehension. Indeed, the main focus of the activity is frequently only passive understanding. The re-tell activity, on the other hand, uses the student's interest in the text content to produce further interaction and recycling of thematic material-language, ideas and vocabulary.
After completing the comprehension tasks, therefore, students are asked to regroup into pairs, each partner having read or listened to a different passage. The partners take turns explaining the information in their texts to each other, using the comprehension questions or notes they have taken as an aid to memory and as an organizational framework for RE-TELL ACTIVITY their presentation. Within this structure, confidence in speaking gradually develops. The listener, whose interest has been stimulated by thematic material, pre-activity and most importantly, complementary information which s/he is eager to share, is an active listener. The listener is expected to ask for clarification and additional information, to agree or disagree, and to note down the main points of the partner's presentations. Note-taking here serves to focus the listener's attention and to further the processing of vocabulary and syntax as well as ideas. After the presentations are completed, students may check each other's listening comprehension byasking questions prepared in the previous activities. Because the students have been working in pairs and groups on different texts, there is a need in the final step to synthesize the information, thus consolidating the vocabulary and syntax exploited during the activity. This allows the students to perceive just how much they have really achieved and is an important factor in building confidence. One way to accomplish this would be to have a short "wrap-up" class discussion. Students could also be given copies of all texts, with or without worksheets, to read in class or at home. As a final reprocessing of language, students may also be asked to reconstruct in writing the information they have read or heard from the original passages and/or from classmates' presentations. The teacher then collects notes, questions and written re-constructions (summaries) in order to verify students' work.
Thus within the re-tell activity the student has: 1) read or listened to a challenging passage; 2) completed a comprehension task focussing on the important information through interaction with students who have the same text; 3) presented new information to people who have some information in the thematic area; 4) listened actively to new information making brief notes; 5) practiced the functions of asking for clarification and additional information, of agreeing and disagreeing; 6) practiced taking notes within the English rhetorical pattern of main ideas and supporting details; 7) perhaps reconstructed in writing some or all of the information received during this activity.
To serve as the basis for such an intensive interactive learning experience for the students, the text for input must be selected with great care to be stimulating, interesting and challenging. The subject matter can be keyed to the age group and interests of the particular class being taught: different engine types for vocational students, prison problems for general learners, theories of brain functions for academic students.
The sources of material which best fit these criteria of interest and challenge are authentic texts written for native-speaking adults, adolescents or children, or indeed texts written for native speaker remedial reading programs (see Appendix B for suggestions). Some newspaper articles can be utilized as well. Working with authentic materials sensitizes the student to the inner organization of ideas in English, a sensitivity which carries over into other reading comprehension and writing tasks (Smith,1982) .
While it has traditionally been thought that authentic texts are too difficult for learners, especially at lower levels, we have found that the recycling nature of the re-tell activity gives students the opportunity to experiment with and refine new concepts, structures and vocabulary, using them in a meaningful way as they interact to exchange information. In using authentic texts for elementary students, it is useful to note that the introduction, which is generally a device for attracting attention in the rhetorical structure of English, uses cultural allusions and descriptive language which are particularly difficult for an elementary learner to grasp. In such cases it is useful to simplify or eliminate the introduction, retaining only the thesis statement. The student can then focus on the information-bearing portions of the text.
The role of the teacher in the re-tell activity is complex but low-key. Much is expected of the teacher in terms of knowing the students' interests and proficiency so that appropriate texts can be chosen. Moreover, preactivities, comprehension tasks and follow-up need to be developed. Once these organizational priorities are completed and work in the class has begun, the teacher remains in the background, moving between the groups of students, available for advice and guiding students (e.g. in note-taking) as they learn new skills. The teacher should point out to the students that, with the help of their existing knowledge and ability to reason, they can understand and talk about new information even with a limited knowledge of language. Crucial in this learning process is the necessity for the teacher to be tolerant of student error as a natural and even helpful stage for the testing of new ideas and language.
CONCLUSION
The re-tell activity offers a viable, flexible technique for use in the second language classroom. It creates the opportunity within the class for the students to develop the strategies, interaction skills and confidence to function in the outside world. By presenting material which is challenging in syntax and vocabulary as well as information and ideas, tasks can be structured which encourage students to interact to share information and to negotiate meaning. This combination of a rich and abundant input together with the opportunity to "predict, question, clarify, incorporate and restructure information" (Hatch, 1978) meets the criteria for comprehensible input discussed by current researchers as a basic element of language acquisition. Pre-publication version of paper presented at TESOL '83, Toronto. 2. Vogel, P. The integration oflearning labs into the curriculum: The language lab, the video lab and the modular lab. Workshop presentation at Concordia University Colloquium on Language Laboratories, Montreal, 1981.
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